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KEY	
  FINDINGS	
  FROM	
  YEAR	
  2	
  OF	
  FULL-­‐DAY	
  EARLY	
  
LEARNING	
  KINDERGARTEN	
  IN	
  PEEL	
  

	
  
	
  

	
  
	
  REVIEW:	
  PURPOSE	
  OF	
  THE	
  RESEARCH	
  
	
  
	
  
The	
  research	
  reported	
  here	
  represents	
  key	
  findings	
  from	
  an	
  ongoing	
  longitudinal	
  study	
  in	
  
collaborat
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  Total	
  reading	
  raw	
  scores,	
  controlling	
  for	
  age,	
  age	
  difference	
  and	
  maternal	
  education	
  
(p<.001).	
  
	
  
	
  
Early	
  Writing	
  
The	
  early	
  writing	
  task	
  asked	
  children	
  to	
  write:	
  “Teacher	
  has	
  five	
  little	
  red	
  crayons”	
  (see	
  Figure	
  
3).	
  The	
  SK	
  cohort	
  children	
  in	
  FDELK	
  remained	
  ahead	
  of	
  the	
  control	
  group	
  in	
  early	
  writing	
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Number	
  Knowledge	
  
The	
  number	
  knowledge	
  task	
  asked	
  children	
  to	
  count	
  objects,	
  determine	
  “more/less,”	
  
understand	
  which	
  of	
  two	
  numbers	
  was	
  bigger	
  and	
  other	
  similar	
  tasks.	
  In	
  Year	
  2	
  the	
  SK	
  cohort	
  
children	
  in	
  FDELK	
  remained	
  ahead	
  of	
  control	
  group	
  in	
  number	
  knowledge	
  (see	
  Figure	
  4).	
  
	
  

	
  
!"#$%&', )	
  	
  Number	
  knowledge	
  controlling	
  for	
  age,	
  age	
  difference	
  and	
  maternal	
  education	
  
(p<.05).	
  
	
  
	
  
Productive	
  Language	
  
To	
  measure	
  spontaneous	
  productive	
  language,	
  children	
  took	
  part	
  in	
  interviews	
  using	
  finger	
  
puppets.	
  	
  The	
  first	
  question	
  asked	
  children	
  to	
  report	
  on	
  what	
  happens	
  from	
  the	
  time	
  they	
  get	
  
to	
  school	
  until	
  they	
  go	
  home,	
  these	
  were	
  coded	
  as	
  scripts	
  (Fivush,	
  1984;	
  Pelletier,	
  1999).
	
   	
   	
   	
  	
  	
  	
  
	
  
Example	
  of	
  FDELK	
  child	
  script	
  
'
-./0"1#2'%&/3"1#'/13'4%"5"1#'/13'/'."55.&'6"5'78'.&#79'/13'7$5377%':./0)';<&1'.$1=<'5">&2'5<&1'
7$5377%':./0'/#/"1)'?13'5<&1'"1377%':./0'@'5<&%&A9'.759'78':./0)'?13'5<&%&A9'=7.7$%"1#2'5<&%&A9'
3%/4"1#2'5<&%&A9'91/=B'5">&)';<&%&A9':./0'5">&'/#/"1'/13'5<&1'91/=B'5">&)'?13'5<&1'371&)'
'

'
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In	
  comparison	
  to	
  the	
  control	
  group,	
  both	
  younger	
  and	
  older	
  cohorts	
  in	
  FDELK	
  produced	
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!"#$%&'D)	
  	
  Children’s	
  reports	
  of	
  what	
  t



!

! 8!

	
  
	
  

!"#$%&'F)	
  	
  Themes	
  in	
  children’s	
  drawings	
  showing	
  more	
  “play”	
  drawn	
  by	
  children	
  from	
  FDELK.	
  
	
  
	
  
	
  
2)	
  Findings	
  on	
  Staff	
  and	
  the	
  early	
  learning	
  environment	
  in	
  Year	
  2	
  FDELK.	
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!"#$%&'G)	
  Challenges	
  reported	
  by	
  key	
  informants	
  in	
  Years	
  1	
  and	
  2	
  of	
  FDELK.	
  	
  	
  	
  
	
  
	
  
ECE/Kindergarten	
  Teacher	
  Relationship	
  
One	
  of	
  the	
  most	
  discussed	
  areas	
  of	
  FDELK	
  implementation	
  over	
  the	
  past	
  two	
  years	
  has	
  been	
  
the	
  development	
  of	
  the	
  staff	
  team	
  comprised	
  of	
  the	
  ECE	
  and	
  the	
  kindergarten	
  teacher.	
  
Certainly	
  our	
  observations,	
  surveys,	
  focus	
  groups	
  and	
  individual	
  discussions	
  with	
  staff	
  team	
  
members	
  have	
  brought	
  to	
  awareness	
  the	
  benefits	
  and	
  challenges	
  of	
  this	
  new	
  team.	
  	
  In	
  
particular,	
  issues	
  related	
  to	
  working	
  conditions	
  and	
  salary	
  levels	
  have	
  continued	
  to	
  dominate	
  
the	
  discussions.	
  	
  Nevertheless	
  there	
  is	
  more	
  positive	
  than	
  negative	
  tone	
  as	
  educators	
  are	
  
discovering	
  the	
  professional	
  benefits	
  of	
  the	
  team	
  approach.	
  	
  Indeed	
  in	
  2012,	
  as	
  in	
  2011,	
  the	
  
large	
  majority	
  of	
  both	
  ECEs	
  and	
  kindergarten	
  teachers	
  report	
  having	
  benefitted	
  
professionally	
  from	
  working	
  together.	
  As	
  reported	
  in	
  Year	
  1,	
  the	
  majority	
  of	
  ECEs	
  and	
  
Kindergarten	
  teachers	
  do	
  not	
  perceive	
  a	
  “hierarchy”	
  in	
  their	
  relationship;	
  however	
  when	
  a	
  
hierarchy	
  is	
  perceived,	
  it	
  is	
  more	
  often	
  reported	
  that	
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  ! "#$%&'(H)''ECE	
  and	
  kindergarten	
  teachers’	
  perceptions	
  of	
  hierarchy	
  in	
  the	
  early	
  learning	
  
team	
  in	
  Year	
  2	
  of	
  FDELK	
  implementation)	
  
	
  
	
  
Moving	
  Toward	
  an	
  Integrated	
  Staff	
  Team	
  and	
  Program	
  
The	
  Indicators	
  of	
  Change	
  tool	
  measures	
  the	
  degree	
  to	
  which	
  integrated	
  early	
  learning	
  
services	
  in	
  schools	
  (such	
  as	
  kindergarten,	
  child	
  care	
  and	
  parenting	
  support	
  or	
  full-­‐day	
  early	
  
learning/kindergarten)	
  work	
  together.	
  	
  Focus	
  groups	
  of	
  early	
  learning	
  staff	
  teams	
  provide	
  
levels	
  of	
  “site	
  integration”	
  of	
  programs,	
  early	
  learning	
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